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ABSTBACT 

This prograa, included in ^Effective Beading 
Prograas. serves 391 children froa preschool through grade 6. The 
students are largely disadvantaged, and soae are physically 
handicapped an/or aentally retarded. The prograa is designed to 
iaprove stndents* reading skills and attitudes tovard reading, to 
iaprove teachers* ability to individualize reading instruction, and 
to increase the aaount of school^coaaunity interaction. Classes ar^ 
organized into three units: priaary, including ages 4^9; aiddle, ares 
7-11; and upper, ages 9*13. Instruction is individualized and based 
on the Bisconsin Design for' Beading Skill Developaent, vith 
pretesting for diagnostic purposes, teacher^directed skill 
instruction, and posttesting for assessaent of skill aastery. 
Binicenters in several classrooas offer individualized rea4ing 
activities and gaaes, and soae are aotor-perceptually oriented. An 
iaportant coaponent is aotor-^ perceptual noveaent patterns, a 
step-bystep progression of auscular developaent to xaprove 
coordination, particularly for reading. Volunteers utilized are 
parents, grandparents, senior citizens, coaaanity aeabers, and older 
students. (VB/AIB) 
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O THE JEFFERSON SCHOOL DESIGN FOR RIGHT TO READ 

I— « 

JLl "Plan Your Work — Work Your Plan" became a byword at Jefferson Elementary School 

in La Crosse, Wisconsin when word came that the school had been designated as a school- 
based Expansion Site Right to Read project in January, 1972. 

The hours spent in preparing a description of the current status of Jefferson 
School's reading program and writing a proposal for anticipated changes became a short 
prelude to the hours and days devoted to shaping the innovative approach to the school's 
Right to Read project which encompassed both a process and a program. 

# 

A trip to Washington D. C. to hear the plans proposed by Dr. Ruth Love Holloway 
and her assistants resulted in acquiring the now famous flowcharts which were to serve 
as a worthwhile guide to assessing needs, taking inventory of personnel and skills , 
available, drafting long-range goals, mapping needed inservice programs and evaluating 
diagnostic-prescriptive work and progress of the project. Goals, objectives and be- - 
haviors, as formulated on the local level in the Unit Task Force, came to serve as a 
public ^pronouncement of what was planned at Jefferson School to help boys and girls 
become better readers. 

The Unit Tack Force was formed within a week after the trip to Washington D. C. 
Invited to Task Force membership were the State Superintendent of Public Instruction, ; 
the Mayor, the President of the Common Council, a member of the Board of Education, 
the Superintendent of Schools, the Elementary Consultant, the Director of Cooperative 
Service Agency # 11, the state RISE chairman from the PTA Board, two teachers arid two 
parent ^, with the building principal serving as chairman. 
^ Plans included developing the use of the Wisconsin Design for Reading Skill Develop 

ment. ^The Word Attack Skills component had been used since the fall of 1971. Per- 
^ mission was granted for the use of the Study Skills component. Large charts were used * 

(/^ . 

to post the pretest and post-test scores of each skill ^at each level. Students were * 
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assigned to work in small groups to master the skills they did not have. Students who 
were not in groups during a particular skill cycle worked in "minicenters" on individual 
activities, ranging from playing chess to reading with a partner or playing a game 
involving reading skills. These centers helped develop a sense of decision-making 
and responsibility which was to become apparent when the beautiful new Instructional 
Materials Center was completed. 

A unique diagnostic -evaluation instrument was developed for use with kindergarten 
and/or first grade students. Tested were: movement patterns involving gross and fine 
motor skills, language, number sense, vision, audition and other senses. The results 
of this testing served as the basis for developing readiness skills through a motor- " 
perceptual movement patterns program carried out cooperatively between homeroom 
teachers and the physical education department. Teachers, student teachers, aides, 
university students and specialists made it possible to work with small groups of 
students. All 102 primary unit children had class at the same time daily. Prom / 
to 9 instructors were available to work on specific skills. Later, peer tutoring was 
woven into this part of the program. Students from fifth and sixth grade served as 
tutors of kindergarteners .and first graders. The experience was as valuable to the 
tutor as to the tutee. Many of the older students established a rapport with the 
little children which carried over to the school playground and to the neighborhoods. 

It had been agreed in Unit Task Force that every child would be involved in the 
Right to Read Effort at Jefferson School. It had also been agreed that the whole 
child needed to be considered when planning for an effective reading program. For 
that reason, children who were hungry were fed. Children who had defective vision , 
vere fitted with glasses. Children whose hearing was impaired were fitted with hearing 
aids — or had surgery to correct defects. Children in need of counseling were sched- 
uled ti9 meet with the psychologist and social worker. 

The Parent Teacher Association actively supported the Right to Read Effort:. 
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Originally,, they had conducted aa auction and raised $1200 in their low socio-economic 
district to make it possible to embrace a multiunit. Individually Guided Education 
program in their school. They continued their support by participating in a volunteer 
tutor program. They canie to school for training by the Assistant Project Implementor 
and came regularly to listen to children read or to help in the classrooms. Parents. 
als<* came to parent-teacher meetings to learn about the Right to Read Effort. They 
sewed special bags for children to carry home books, filmstrips and projectors from 
the liew IMC. They looked nt the filmstrips, read with their children and took an 
active part in the Book Fair which was held each fall in connection with Children's 
Book Week. They ceued 150 bean bags used to help children develop coordination which 
is obvious pre-requisite to good reading habits. 

The Senior Citizens of the comrunity were not overlooked. They were involved in 
a /Listening Grandparents* program. Some of them came to school and visited with the 
little children. They taught them how to use hammers and nails to increase their 
coordination skills. They talked T;:Lth them and read to them. They listened to them 
and hugged them. Grandpa Joe received a qui It from the kindergarten children after 

they had tied the quilt— on checked materiel to improve their counting skills I 

Sometimes the children went to visit the'grandparents* who lived in a high-rise for 
the elderly. Plans were carefully la?,d by the Assistant Project Implementor so that i 
children and elderly were compatible. Children brought their books with them to read. 
Often. the 'grandparent' provided the children little treats or talked with them be- ^ 
fore they left. Now the children are carrying dinner over to one of those 'grandparents 
who is confined to a wheelchair. It is a touching tribute for them to tell her. how 
appreciative they are of her efforts to have little visitors last year. 

Now that senior citizens are coming to school to eat every day, children take 
turns being hosts and hostesses. They hang up their coats, carry their plates, write 
them letters (using their written language skills) and visit with them. The ex- 
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perience is mutually beneficial. 

illgh school students serve as tutors and teacher aides to help children read. ; 
writ'; and study. They have worked as volunteers, under the Youth Tutoring Youth P^'" 
gram.-and under the CETA-Comprehensive Employment Training Act program. The purPo^ 
is the same: they help children to become better readers and workers. 

Developmental reading is taught through a multimedia approach. If children 
auditory learners, they have access to a tape and listening table or cassette pi 
If they are visual learners, they are taught through seeing the words and through 
chalkboard work. If children learn most effectively through a kinesthetic mode, 
they have available letters of varied. sizes and texture with which they can worK- 
They also use sand, corn or crayons to make Ictterl; Children work in one-to-oPO 
programs or in small groups. Different basic texts are used with a number of g^o^f^v 
The coordinating medium in the primary unit is the use of the Phonovisual charts 
their sounds and letters. In the middle unit, third and fourth grades, the GinO 
360 basic readers are used for developmental reading. A second grade reading at 
fourth grade level, is a member of that unit during reading time. When he is ^« 
homeroom, he is 'consultant' for children in that if he is asked a question he ^^J 
the questioner go get a World Book and the gifted child reads to his tutee all 
v«,uld like to kno«. In the upper unit, fifth and sixth grades, some students wo^/ 
with a teacher ..h., has special training in corrective reading. Some work in aO ^f : 
dividualized and/or literature program with a teacher who is capable of dealing V^'^ 
the talented and gifted. Two others work with children who need developmental 
skills. These groups meet three days a week. Skills groups meet two days a w^V' . 
Groups are posted on the bulletin board in each homeroom following unit teache«v 
planning period so everyone knows where to report for reading. 

Specialists working under the Title I federal reading program are members 
units, also. They diagnose difficulties, administer tests to determine instruct^V 
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level, and work with students from Jefferson School and three nearby parochial schools 

to hdlp them become better readers. Currently, one full-time and one part-time teacjier 
v 

are working in this program. 

A teacher of selected four-year olds is also" working in the Title I program. This 
class meets in the basement of a church one-half block from the school. These children 
are taught an awareness of their environment. They are stimulated to participate 
actively in listening and learning. Field trips, walks, films and music are all a 
part of their program. They have contact with adults who come to work as volunteers 
and as aides. They have contact with the senior citizens who come to watch and to 
visit. Last year, a bus load of patients from the veteran's hospital came to visit 
and brought a bus load of toys, chairs, tables, rocking horses and signs they had made 
over a period of eight months. The visit was an experience in human relations. 

in order to make an o\erall, integrated program of reading instruction such as 
this possible, some unique inservice sessions have been conducted with the school staff. 
Ihe first such inservice was a modularly scheduled workshop of four days duration. 
It had been planned after a questionnaire had been used to determine whac people felt 
they "needed in order to work more effectively with the children. As a result, teachers 
at different levels were attending different meetings simultaneously. The day was 
divided into twenty-minute segments. Certain modules were reserved for large-group 
meetings. Others were devoted to unit level meetings. Some were devoted to hearing 
expefts in particular fields. Others were sharing sessions. One day was reserved 
for instruction in the new Study Skills component of the Wisconsin Design. 

Another inservice program was a two-week course in elementary symposium, based on 
the Right to Read. Components of the project were reviewed. New topics, such as ) 
Individually Guided Motivation, were introduced. Effective ways of working with aides, 
voluritecrs and tutors were explored. The use of the computer to help select proper 
materials of instruction was explained by a faculty member who participated in the 
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year-long study of teaching with the aid of the computer. 

A. course in Behavior Modification was the topic of another inservice program. The 
course was taught by the school psychologist and members of the psychology department, 
of the local university. Changes in behavior were effected through application of 
the principles learned in this class. 

In addition to inservice for the local school staff, an inservice for administrators 
of all schools in the district was conducted. Representatives of two universities 
also attended the session which was based on the Right to Read components. These have 
implications for use in managing any content area of the curriculum— or any school. 

It is a matter of "Plan Your V7ork Work Your Plan". 

^valuation of the Right to Read project was continuous. The results of pretests 
and post tests were carefully monitored. Progress in learning skills was evident and 
obvious. The timetable for accomplishing tasks was also monitored. Evaluation by 
outsidfe experts was on a regular basis as well. An administrator who had much ex- 
pertise in federal projects met regularly with the Task Force and Project Director 
to assess progress. A report card from evaluation by the U.S. Office of Education 
. indicated the project was 'on target' and carrying out the intent of the Right to 
Read Effort. Evaluation by CRI;-Contemporary Research Associates— confirmed this view. 
Compottfents of the project were included in a catalog for natinnal distribution by 
AIR — American Institute of Research. 

The Project Director was requested to share reports on program components at 
meetings in Denver, Kansas City, Missouri, Washington D.C., Minneapolis, Chicago and^ 
Hew Orleans as well as at numerous places throughout the state of Wisconsin. 

Displays have been developed which show how communications have played an im- . 
portarit part in the success of the Right to Read project at Jefferson School. Others 
pictorially display more ways than one to learn, the Magic Circle. involving all schoql 
and community personnel contributing to boys and girls becoming better readers. Com-^ 
ponents of the program have been summarized for distribution. A twenty-five page 
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3un:mafcy packet describing the pr^\/ ^n "^t s'.ribus.c:d aad was declared by George 
Washington University personnel *° ^\ 'V^" ''^^ ^^S**^ ^° ^^'^ ,, 
country as a guide to action. 

' Records indicate much progr^V '^^""^^"^^ ^^^^^^ '^"""^ Diagnostic- 

Evaluative instru..ent. Steady p<o^"\ V V^'i Word Attack Skills and^tudy Skills 
in the Wieconsin Design. The ch^ VV V^^*^ ^^""^ year-to-year. PeriS^icaXly. 
review tests are given to insure °^ ^'^^^^^ 

indicate growth in al-xor-t all V^t^* P<"^t^-°" ^^^"^ 

analysis is being obtained at th^ grade levels to give us additional 
relevant data on these tests. tS \/V^^ ^.^raluatlon improved attitudes toward 
reading as a result of the Rights 

bespite the fact that fcdei^ai^ \/ V ^^'^^> «^he expertise acquired during 
the project remains. The progr^« /V^ A "^i^S continued. The individualized 
teaching continues. The instru^t^ A A/H^ center is continually in use. Parents 
continue to be interested. Goa^\ ^t,^ behaviors are "a way of life" at 

Jaf fe'rson Schoo • . The Project J?VV V'V^' ^enagement objectives based on the 
format of Right to Read goals f^^ 'Vy\<^^ school. Yes. "Plan Your Work- 
Work Your Plan" is a reality at V V^l^ i» ^ C'^o^''^' Wisconsin. 
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\\ GREETINGS PRCU JEFFERSON ELEMENTARY SCHOOL EXPANSION SHE R2R t 

^ 901 Caledonia Street, La Crosse, Wisconsin S460I 

k 
n 

^ The PROCESS portion includes the planning, implementing and monitoring of the 

^ effort to improve reading services to boys and girls • 

^\ The PROGRAM portion includes the components which are used in the Jefferson Design 

t, to carry out the plans arnde by the Unit Task Force and the school staff* These com- 

p ponents would very likely be different in every school where a R2R effort is initiated,^ 
in the country (or the world) . 

^ 2. PROGRESS REPORT ON THE JEFFERSON R2R PROGRAM 



The materials which follow this cover letter are intended to give an OVERVIEW OF 
some iCems involved in the PROCESS and PROGRAM of R2R. 

1. COMPONENTS OF THE JEFFERSON DESIGN FOR R2R 



This sumary includes a short paragraph on each of the components of the Jefferson 
Design— in the order in which they are listed in the COMPONENTS section. 



V 3. GOALS, OBJECTIVES AND BEHAVIORS 

\ 

^ These were developed at the beginning of the R2R effort at Jefferson • They re • 

fleet that reading is considered broad^based, and involves all children, teacber8> 
plus members of the private sector (community). The Objectives are numbered, or 
prioritized, as unanimously agreed upon for Jefferson School. They represent the core 
of implementing a R2R effort. 



( 4. PARENT HANDBOOK 

]i This communication tool explains the new program to parents of our school com- 

^ wunity* It is one of nmny communications facets of the Jefferson Design for R2R# 

Another is the Student Handbook, including much of the same information, but written 
A in the vocabulary of children. Samples of several pages of it are included on two 

sheets 9 following the Parent Handbook. It shows the style in which it is written. 

It is half the size of the Parent Handbook. 

^ 5. COMMUNICATIONS 

In addition to handbooks, information about the program is communicated via: 
---daily newsletter? to the staff— periodic newsletters to parents— excellent 
\! Coverage by the La Crosse Tribune (we have a scrapbook filled with information 

r about the project) ---cooperation from radio and television stations-— personal 

^ appearances to speak about the project— explanations to visitors (Tuesday is visit- 
ing day from mid -October to the second week in May.) 

^ We hope you will share these materials with as many parents, teachers and admin- 

7 ittrators as you possibly can. This way the intent of Right to Read can be spread to 

> thousands of people through out the country very quickly! We wish you well in your 

p efforts! 

f\ Ms. Borghild L. Olson, Principal and Project Director 



COKPONENrS OP THE JEFPERSOM DESI6M FOR THE RIGHT TO READ 

Jefferton Slecnentary School BxpaMion Sit* 
901 Calodooia Street 
La Croite» Ulaconain 54601 
Spring 1973 



Several Itewe are Involved in the PROCESS of the Right to Reed protrea! 
U nit Teak Force 
P low Charta 

— — CoMtituent to Change 

Aaaessment Sumuary 
—•Goals, Objectivea and Behaviora 

Prograu Planning Procedurea 
...-Statui and Reporting 

work Statementa 

M idyear Report 

A number of componenta and/or factora are involved io, and Influence, our 
reading PROGRAH. These include: 

liultiunit Orgenization (HUS-E Multiunit School - Elementary) 

Unit Meetings 

— —HC (Instructional Improvement Coomittee) 

Wisconsin Design for Reading Skill Development 

——Word Attack Skilld 

Study Skills 

Comprehension Skills 

Creative, Interpretive and Self-Directed Reading Skilla 

jjotor Perceptual Movement Patterns (Books, slide-tape preaentatlon, picturea. 
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video tape, «nd odle*y\/^ ^ upon order) 

— ^orreleted with Wiy^'i^^ /V*^t^ 
— -CorrcUted with h<^*«o* nsrk 

-Hinteeater" (or HeK^/S^'V^ 

lodividuelteed t^\J\ «««»e«) 

Motor perceptual^ °VV^ 

The PUce of the In^t^/ ^u^^^^U* Center (XMC) 
JTouth Tutoring Youtl* 
.Prekindergerten: '"^VV V 
Jbidividuelly Guided V*\/V' 

Pro So«ial BeheVl^' 

^Career Dtvelopwent 

——Rationale 
Activities 

Survey* and L:t:-«>^'\ 
JBoammity Involvemc^"; 

--••Traiaing 

iMpleiaentacl^y ^^^'^V^llfSi 

liateniog 'Gteta9\J\ 

PTA and Its P.el«l^/W ^ 0*^^ Successes 

Story Hour in Cf\/^\J 

^Public Relations 

M««a Modin r.c'fC\^* 

- — Disseminating J^A/V* 
^.Diagnostic Prescrif '^^^ 



n 



^TtiM 



At«tM««nt; 



Itporting CO P«rcncs 



Support of Auxiliary Staff 
Modularly Scheduled ttorkahop 
Saltction of Matarial* for the Program 

HeaauretMAta in the Affective DoMin (attitudea and behaviera) 
The Britiah Open PriMry Syate« 

Slide-tape Syoehrooised Preaentation "We Move to Uaru and He Learn to M 

(An Overview of Moveaeot Education in England) 

Slide-tape Synchronised Preaentation "Sounda of Learning" 

(An Overview of the Open Primary Syatea) 

JSooperation with: 

CESA #11 (Cooperative Service Agency) 

State DepartMnt of Public Xnatruction 

Reaearch and Developii«nt Center, University of Uiaconain 

Univeraity of Wlaconnin - U Cro»»e & Viterbo College 

La Croaae Housing Authority 

La Croaae Public Library 

WWII (Heatem Uiaconain Technical Inatitute) 

—-Office of Economic Opportunity 

^Technical Aaaiatant from l«Qiveraity of Minneaota 

Ball State University - Huncie, Indiana 

CRi (Contemporary Reaearcbera , Incorporated) - Loa Angelea, California 

United Statea Office of Education - Right to Read Office 

RIF (Reading ia Fundamental) & National Reading Znatitute 



Evaluation Teehaiquea 



Ms . Borghild L. Olaon* 

Principal, Jeffcraon School 
and Project Director 



Ms. W. L. 'Utrlin, 
Assiaunt -rofeet 
Implementor 
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TotdMra will 4wOBttnte 
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iodividool 
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IMcbtr will « wriotj of 
■Dteo •ffrofHofeft to tiio 
loorblat •tyloo of 
■tudtato. 



loocktn will oKbtblt okiU 

ia wockiat «ltb 
fcofftMtOBiii. Iff* 9mrtK 
voluatoon Mch m llfi* 




ToaclMin will 9Un cooHW 
tlvaly vitb coaaMiity 
toiourco ftMoaa. 



IMciiorf will oablbtt 
^ef icitocy ia uao of 
cooptMtivt plMMiag 
tim* 



tI6« io Hao 

JtSUtBoa School 

CoaU • Objtetivts * Bahavlort 



{Students vlll demonttrate 
a greater naetery 
c<yBiDreheHeicm iklUs 



xietretel^^ 

of I 



On the UBS Reading Comprehension 
3ubte.?C: the discrepancy between 
Jefferson School class meane and 
national norms will be decreased 



On the Wisconsin Design » a greater 
percentage of students at each level 
will decKinstrate mastery of cosipre* 
henston skill objectives . 



Esprove tha 
!teading Skills 
9f Jefferson 
School students 



I Students will denoostrate 
a greater mastery of word 
attack skills (we bitllt 
this up in 1971*72 
school vear^ 



On the XXBS Vocabulary aubteat^ the 
discrepancy bcttieen Jefferson School 
claos means and national norms will 
be decreased 



On the Wisconsin Design word attack 
mastery tests » a greater X of students 
at each level will demonstrate mastery 
of appropriate word attack skills 




Students will demonstrate 
a greater mastery of basic 
study skills 



On the ITBS study skills subtest the 
discrepancy between Jefferson School 
class means and national norms will 
be decreased 



s,^^^ I On the Wisconsin Design study skills 
mastery test, a greater Xage of 
{ students at each level will demon* 
I ctrqtf mastery over basic stu dy akilli 



Students will receiv.^ 
attention in areas of 
development that relate 
tg reading achievement 




nts exhibiting a 
be screened ^nd given 



perceptual need 
ins true tioi 



(diagnostic, prescriptive) 



Vv 



students in need of speech and 
language development correction will 

receive Assist 



Students with psych* need will be 
screened and counseled 



Students with nutritional 
will be fed 



needs 



StttdMCt «iU AMMMtttI 

gBMttc MttntM for 
xMiiai tetlvittM. 



Stttdratt will p;Mt»t l« «^** 
fa«ioa« of tiat. 



8todmt8 will •hMt» 



cUct ■wmt will l"*"^ 

fttNB n^t to yMt 00 

M«aint ottltttdo wwoy*' 



go to tht llhtaxy 

or me. 



Stiidmtt will 
voluatatlly MUct 
rMdlttg oetmtUt 
la fMO dioleo 
•Itttttlont. 



N 



dlff^Mot coDton* 
•tttdoflto mil 

fleet twidtog «• •« o<tw^ 
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RIGHT TO UKU 
JtfftrtOA School 
Goalt - Object ivei 



Behaviors 



iStudents will deoion- 
strate knowledge of 
the value of reading 
aa £ life -long 
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Pareatc will check out ^jis true clonal 
teriaXo to uoe with their cUildrea 
at hccea 



l^areata vilX attend training o^do&ocs 
to ac<iulre minimal skill? ueccaaory 
to aid children at h^.. ' 



^arents will dCi:sonctrc:te their Imow- 
ledge of the schcol rending program 
^P^tV^KJ'^- ,,?f:,^l^St^S^ ob ^nctiyegf 



citlsanc .Csc3 Saubar Itenor | 



;hey -t?ill iistca to children read 
tor tea to than (I.lctening Grand- 



The nchool will regularly diaceiainstd 
infornation ccncsrnins a2R in the I 
n*ed la as ji ^K ftg , in s:sQtl n^^^ „ , , 1 



Che nchcol TJilX actively occk r.dvico 
|from (?«ch jrcupe concerning hcti they 
?m cHdiiit schooVn reading 
^roar tita^ ^ ^ , ,.„ 



StMacnts 'Jill Qcturctely iiideatify 
the role o£ rencSing aa ^n integral 
part of e clue^^.er o£ occupationa, e» 
doctort clerk, levyer, bartender, 
a Kich^nic > vni ^ geao >^ , - 



Students ^?iiX accuretely indentify 
the role re2tdi;i{: can ?lay ao a 
leicyre tia^ «cti-75.ty, e.g. laughter, 
flcvro^:^^ ldgnti€lcntion| ingorsiati^^^ 




Jtud^nts will ancurrvtoly identify the 
ole of roaJing In rssspcnaible citizen 
hip, e*ga deeioAon meking, infonna- 

g:^on^ , l€?jSal_1.S 8^!CQ > ' , „ - ,-- 



PROGRESS REPORT ON THE JEFFERSON ELEMENTARY SCHOOL 
EXPANSION SITE R2R PROGRAM 

901 Caledonia Street 
La Crosse, Wisconsin 5A601 



PROCESS 



Dr;»fting a sound foundation for improving reading services to boys and girls is 
accomplished through the R2R PROCESS. The skeleton Unit Task Force was embellished 
with the addition of six advisory members from the lay and professional fields. In 
addition, the Mayor of the City of La Crosse and the State Superintendent of Public 
Instruction- accepted roles of honorary membership on the Task Force. Both of them, 
too, are active, participatory members'. 

Flow Charts , which were disseminated from the Right to Read Office in Washington 
D.C., included an Assessment Summary which indicated what needed to be done after study- 
ing achievement test data recorded there. The Comiaitment to Change became a reality 
when teachers indicated, in writing, tliat they chose to be involved in the exciting 
and challenging program. The chart reflects the seriousness of the committment. 

Goals, Objectives and Behaviors were discussed in the cover letter, and those 
written for Jefferson School are included in the packet. Program planning includes 
a step-by step plan to accomplish the objectives as prioritized. Status and Reporting 
charts reflect the plan in action. 

Work Statements were written to tell, in narrative, the background and process 
of the R2R effort. In succeeding years, they included the summary of the work 
accomplished during the previous year. 

The Midyear Report submitted to R2R Office told of the comparisons of accomplish- 
ments to the Objectives set for the second year. It also summarized objectives for 
which the Project Director felt more work needed to be done (#9 and 11). However, 
the project's evaluator felt the quality of this work was on target according to 
second year plans. The third section of the report included the innumerable things 
which had been done, beyond the expectations of the plans for the second year. The 
many speaking engagements beyond the La Crosse Area schools, involvement at the state 
level, conducting a miniconvention for schools from a wide area in western Wisconsin 
and having visitors from numerous states, were all included here. 

PROGRAII 

Jefferson School is operating on a multiunit o rganization (since the fall of 
1971). Teachers of the units (teachers of 2 or 3 grade levels form a unit) gather 
for planning meetings forty-five minutes four days a week during the school day. 
The lie (Instructional Improvement Committee) coordinates the program via a weekly 
meeting on Monday after school. 

The Wisconsin Desif,n for Reading Skill Development serves as the monitor for 
teaching word attack skills. We pretest to learn what each child does not know; we 
teach small groups of children the skills they lack; we post -test to see if they 
have uiastered those skills. 

With the availability of the Study Skills component of the WDRSD, we are naturally 
branching out to individualizing other areas of the curriculm such as math a«d social 
studies, though we have not officially stated we are completely IGE in these fields. 
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Nevertheless, this is a natural "spinoff" positive effect of using the Design. 

Comprehension skiilj are also feeing taught--*partly on an individualized basis 
through arranging materials in the child environment and partly through small group 
cessions. We look fon^ard to obtaining Le::t.lng materials in this area from the Re- 
search and Development Center — cuircr.tiy we are using our own teacher-made tests. 
Creative^ interpretive and celf -directed reading skills are all consciously intro- 
duced and encouraged through maueria?s which have been selected for use in the program. 

An important component of the program is the motor -perceptual movement Patterns ^ 
which we have pioneered since 1965 ac Jefferson School. He have published a phi- 
losophy and guidelines for parents and teachers. In November, 1971 we finished 
writing a second book uhich provides step -by-step "knowhow** which can be used by 
teachers, aides, parents and youth -tutoring -youth participants. We believe in a 
progression of muscular deveicpment — from gross motor skills, to fine motor skills, 

cowftiunication, and visual-pe::cepi:ual skills so necessary for reading. Books, tapes, 

pictures, slides and video-tapec oi thi;» program existed prior to our involvement in 
R2R. The program is easily coireluted with movement education in physical education. 

Our Primary Unit is organized so that students who need motor skills preceding the 
complex skillr needed for reading, have an opportunity to work on the skills (in a 
program structured by the teachers and based on the findings of diagnostic tests 
administered to all incoming first 3rr.de::s) in an individualized program of reading 
activities in " Center "* l^raila one teacher operates the Center, other members of 
the unit draw from there their nmall groups of children for instruction from varied 
basal loaterials. (Our Board of Education adopted the multimedia approach to the 
teaching Qf reading. For this w:: are xaort grateful and pleased.) Until the new 
was completed, each Unit Leader conducted "Center" during skills teaching time. 

The Instructional Materials Cent.er serves as a motivational factor to all students. 
The daily "checkout" report indicates over 100 pieces of materials were going out a 
day in September. Over 200 piacec of book and non-book materials have been borrowed 
from the center within recenc v^eeks. Sometimes over 300 pieces are checked out daily. 
Seldom is a viewer machine left Ln the center overnight I Students check out machines 
and films trips, carry them home fjr parusal and enjoyment, and faithfully return them 
next morning. 

Youth Tutoring Youth acccn;piich a two- fold purpose, of course. The experience 
benefits the one who gives, and zhe one \n\o receives, the help. Training of these young 
people is crucial to their r.uccesr ^nd self-image. Ue trained a group last suromer in 
motor-perceptual workshop (.:poaso.ed by CESA #11). During 1972-1973, a number of those 
students worked nine hourn r. \:cek as fuiiorj in our school. 

PrekinderRarton , a Title I progr^ri, in a richly rewarding experience for all 
children who have the opportunity to participate. Their teacher is creative and 
knowledgeable about the i\eedF of little children. Her experience in visiting schools 
in Sngland in the spring of 1972 t3 reflected in her teaching (as it is in the teaching 
of others v^ho made the trip) feci that experiences gained in this setting con* 

tribute to children's Wiinting to learn to read (one child did learn to read there 
last year---that is o long, interesting story by itself!). 

Individually Guided Hoti v* ^tion invol^'ec a conscious effort on the part of each 
staff member to try to instill pro-social behaviors. To work at reenforcing children 
who are working "on task" and to ipeak in a positive manner to all can be a challenge, 
but what a reward to see chi}dren able to work more independently, and to be interested 
in their work! 
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A Career Development pilot project was carried out in the summer of 1972 to help 
students become aware of the importance of reading in the lives of adults in their 
own comnunity. Surveys of occupations of parents of Jefferson School children were 
made. Interviews with business men of the iiamediate school community provided children 
with experiences in thinking of the importance of preparing for lifetime occupations* 
A study of occupations of ancient Rome, Greece, Egypt and present-day was of interest 
in the social studies classes at the uppar level during the school year of 1972-1973« 

Community involvement is important in R2R. Parents come to work as volunteers. 
Seven have become tutor-trainers under the RISE Volunteers program. A training pro- 
gram was held at our R2R school for further increasing the number of adults involved 
in tutoring. The R2R program and the RISE program were both part of the first PTA 
meeting of this year. 

The parents, through the FXA, have given wholehearted support to implementing 
the new program in Jefferson School. Their all-out efforts, through arranging an 
auction which netted $1200, made it possible to initiate the IGE program in the fall 
of 1971. VJhen one realizes this is in the lowest socio-economic area of the city, 
this transmits a tale of great cooperation and much hard work. 

Through cooperation with community agencies, it will become possible to provide 
Story Hour at the new community center at Schuh-Mullen Homes, a federal low-rent 
housing project. Since this n«w facility has been completed, the program can be im- 
plemented . 

Public relations cannot be overlooked in working with improving reading .'iervices. 
The local La Crcsse Tribune has provided exceptional coverage of the Right to Read 
effort for readers of this area. The scrapbook, arranged by our Assistant Project 
Impleraentor, is already completely filled with stories of the program! Television, 
radio and press outside La Crosse, have been most cooperative. Newsletters to other 
R2R sites will focus on program components and on the area of conununications . 

Diagnostic and prescriptive procedures were initiated through a testing program 
for incoming first graders. It was found that visual memory, knowing left to right 
progression, sequencing and auditory discrimination were the key factors in locating 
students who would find mastering reading difficult. Much work is needed in this area-- 
to perfect and explain the in'^trument. 

A staff member has been involved all year with an inservice program to individ- 
ualize reading through the use of computer programming. This has some interesting, 
challenging possibilities. 

Wisconsin Design correlated tests, placement tests for Ginn 360 readers (in the 
middle unit) and teacher -made test? are used to diagnose students' weaknessess so 
teaching can be directed to specific needs. 

A few changes have been made in reporting to parents . Specific reports about 
their skills tests and results are included. Currently, a system-wide study of reporting 
is being made by parents: , teachers, and administrators. 

Auxiliary Staff is essential to keep a program operating efficiently. The aides - 
we hdvenow are invaluable to the success of the R2R effort. 

A valuable inservice experience was achieved through the modular ly scheduled 
workshop . Participants partially drafted their own program, and the day was divided 
into 20 minute modules. Thus, several meetings could be going on simultaneously so 
the needs of all could be met far better than through a mass meeting. 
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i * A miniconvention was helpful in selection of materials for the program * Because 

of a successful experience in the spring of 1972, the multlunlt schools of western 
^ Wisconsin requested we arrange for one in the spring of 1973. Fo*'rty<-seven exhibitors 
participated » and this helped other schools select materials also. 

Attitudes and behaviors are being checked through an instrument developed by the 
school psychologist. Children responded to the choices, or to the faces reflecting 
feelings about reading* Only raw data from the first reading is currently available, 
and meaningless until another reading is taken* Attitudes, however, can only be 
measured through observable behaviors and this was the basis of a teacher checklist 
of student performance* This, too, will need a great deal of additional work* 

Two synchronized slide-tape presentations were produced as a result of a visit 
to schools in England* One is "Sounds of Learning'^ which is an overview of the 
British Open Primary System . The other is *^Je Move to Learn and We Learn to Move" 
which is an overview of the movement education program in England, as we saw it* 
Both have been presented to educators of western Wisconsin* 

Cooperation with numerous agencies > both in the area of education and cotumunity, 
is, in the opinion of the Unit Task Force of Jefferson School Expansion Site, La Crosse^ 
of utmost importance! If the R2R were to try to. function as an island unto itself, 
not very much could be accomplished to affect our dedication to improve reading services 
to boys and girls everywhere. However, through cooperating with CESA #11 to reach 
24 school districts in all western Wisconsin, it extends the Right to Read effort 
to 27,000 boys and girls* Through working with the State Department of Public In* 
struction, this effect can be multiplied 19 times again as much! 

Through working with personnel in teacher training institutions, which we propose 
to do the third year of funding, the effect on future teachers and on the benefits to 
children who WILL be exposed to the effects of the Right to Read process, the impact 
on the future citizens of this great country will be limitless! 

We have established a paperback book exchange* We had a book fair and used all 
the moneys we made to purchase books for boys and girls* We plan to make the IMC 
available for use in sunvner as well as during the school year* 

Evaluation techniques are both formal and informal* Confidential questionnaires 
are distributed to the staff to learn what they feel they need in the area of inservice* 
Methods are devised to meet these requests* Checklists are used to check whether 
objectives have been met* 

The program evaluator visits the site and confers with participants to get firsthand 
information on progress. The Program Officer from the Right to Read Office, Mary 
Jean LeTendre, made an on-site visit, and addressed the FTA meeting and dedication of 
the new IMC* Dean Shipman and Dt* Riegle of Ball State University at Muncie, Indiana, 
also made an on-site visit* Dr* Pearson of the University of Minnesota visits the 
site to see the program in action* All concur that the project is ''on target" or 
ahead of schedule for the second year of funding* 

The Unit Task Force unanimously agrees that our reach exceeded our grasp for 
second year planning, in that a great deal more has been accomplished than we dared 
dream possible* Therefore, plans for third year funding is requiring extensive brain* 
storming sessions, with plans for maintenance; extension of dissemination to personnel 
in CESA #11, as originally planned and further dissemination of information about the 
components of the program* 

Ms* Borghild L* Olson, Principal 

^ and Project Director 

ERIC 20 



J e(- Pe r s or\ School 

This liandbool^ will help you 

ilo better urvdeps-taricl youp childs 
scKool currlculunrx. Kon^ o9 4:V\e -tKlags 
We do are refe'^red -to by letters 
5o -this book will -tell you what 
are avid he^lp expl Qia -them. 



21 



JeFFe psoa 
Educai'ioraa 



1 OO 1 

froq p d m. 

^?7^- 1^75 



Tqsk Force 



Ind.Vlduol^y Guided iuJuca^iioa 




22 




iGt will Kelp cli.'Iclrctv ^^avMv 
one a + o f 





1'. 



e^son. \<\ /4niericcl should 



hove a f?igKt to f?ead 

Je^*p6PSoa ScKoo! Was named one/ 
op 17 Expansioa Sites \r\ tlie^ country 



iDecduser. 
— new ways oPleaclnin<j r-eadm^^ l^ad 

beer\ started 

Moi^y from RigKtt>l^eadL^OFPi'c^ oP 
Educaf; on. I'n ^^oshirc^n D*C-^ nnakes it 
possitleic de\/elop -Hiese ne\v ways. 



ERIC 




t^ofor f^epiua I Movement Ritferns 
Kelp boys or^d cle>/elop musculor 

coord in oti'oa C"f f^o no large 
muscles to smoil muscles 

t"o tiny rniisdes). 

It Vielps tc? de^elojO belter 
readers and betfer otUeles/ 





The inStructTcna) /Materials Center 

IS "^Ke piace w^e^^fi — 

fc>co Ws 

mac h Tn es 

Fl )vT) ^tr 'rpS 

record^ 

and jo^fe-"^? mierest) nc| tlT OOjS Are. 

Vecl , used Qr^cjy^r checked ouf 5c 



boys Qnc! c^m- Is cqyo ase rmony, irnQvo^, 
Ir/nds rocter/als while tkev ar<^ 



Tii a' bea'AM-fu'^ Spot ,o which to 
Wor\s and iecirn- / 

T'i/ 





sconsm Des'igf\ -for f?eacilng Sk»lj 
Developrr^ent is Q verj/ Special reodJn^) 
prog pan) o"? • 

prefeSTing- teacKing- pos+^fe^f inj 
boys tJndc,»rls SO +liey will Tine) ou+ 

v^/^^ol• +lit^y Tteecl to Im-^ow abou+** 



hoW to 3(11 ay . , ,1 I 

Uncc-.r'3+anclM.3 whoX tllt.y re<:j'.\ 



5tu a 



reu 



/ 




bovS and c\;r]s m \iomeroon^s 
7 J 

help ^c^^h oTner 
ojder t^^^s and (^ir^s (-^elp 

iv^ elenient^v^y School 
Un/v/er Si'ty S'tu dents come- 

fb h € in Toe? ! 




0 

ERIC 




H 

q 

o 

TP- 

r 

rrj 

i> 
r 

n 
n 



I 



si 



r 



> 

I 



n 



^ 0 



0' 

I 



< — -> 



-fr- 
Vt 




mmM»m m m wm mmm mm ^^ii^ 

Order tsms fit?».8»reUld Olioa ; ^"Q^^^f 



2609 B^ekbtrry Im ^ ^ ^i^sT^^ 
lACroste, WitooMiii S^l ^ 



rSu out) 



JL Ftogram for BstaDUenine 
KBuroloeical Orgaalaation 
Oorot&y Srauso asid SorghllA Olson 



usro 
•1.50 
1*25 («wutr) 



splra: 
loose 



^H^^ <Qdv ln_19^) 



activities tov TeacharSf 

farentD* Aides or Youth Tutoring 
Youth in »fotor'*Po?ceptual Aetimiea 
(Spiral bound or 3.oo8e oards) 



3«5D 




21.95 5.50 



colored 
vith oxplfiizatory tapa 



cy itttxn onn'Me^^, Sathryn Cappelan, 
Bvan lovroys Borg^ld U Olson and 
Dorothy Kr&use 02 fsin*) 



3.0Q 1.50 




iuto 1.00 



^ Sleep Position 

Cross-Pattern Creoping 
_ Cress-Pattera 'vfalJciag ^ 

Children's Preoption o? Shapes 



Meurologicax Develorawht of the Brain ^ „ 
(Bach onet ^A'>25r Ccaipleta set 6.00 



2.25 



18.95 



vhite picturas^, vith ezplanatioD 



(30 lin. 
Ordered lay: ^ 
Address t _ 




datss and price) 



ERIC 



IT 



SOSAl ANorai 

BOl 

Addretii ' - 



fftlOBCilt f^HttM 

wit M oio odw of tfcoftff eiM iwapSGs teqfs 
titf tit to* 9iM9 em c» leSaMl «Qd ei?9^ ^ 

cl« ttay Mft •!•«• &» btS? •t6ictt$0 
.Bctm tte CMB|P OiGF Mti «ieb. Vioy 
4o dil9 If 6lvtt|i.aftll* telftes 06a»3..<m& , 
wcio cii^ oap olta? «C7S» 




csacts vitSi .darl2a>.'> oSnfaQV, 

(ic>X&Lf.% Ol^C-ftX^ li(t(9 tWtilMOS 

flR3k^«d AbCUt hCLT COtVO fit** 

(i(xr»il ca&am M^fe «o ttelr Hm» 
cad Keao Sfw ehatv efiiceiaieao* 

er|c ^ *^ ^ 




•••• 4M;iititly 
••••llftlMltr 

••••NMMlttf 



'o»"&tl» yso htm 




Out MiooPt^S2cfii 





^gim!^ Atop inr 



]BSB«nr45. 

Mot t w tctiool BBM i mt ty ^ 

* flqif 




Ihdst ribbon MrAt art cItmi 
for tMoUl rteecaitioii tw 
outttandlBf work la art, aiitle 
physleml •dacatioii» or •tlMir 
worthy mohiovMwntfl* 



(IWM-O OhriitMM fMt) 

llM rUtto «•••«• Uom 
0 J«(fMrtM« 0 J«fftCMtt 

hm rteM toMo* 

«MM MMlMfft lim lilt alM 
••If u wiM Mf Mlwel in* bvli^ 

0 JAffMMS, 0 J*ffMM« 
SM plMt M t» l«Mi. 

nm MhMl M tm M Mrlgr . 

0 jUfMOM, 0 J«lfMtt«l 
flM MkMl lM Um — Ut9t9 

«MM m fatal t» ftti «M 
f h»l» t» athi MT IMM krIlP* 
0 Jtaffttt«, • MiUmm 



I. wfflBi iMt «ttM»i« br 

•tndMtt in n fMiiai 
bqp UMM fbrtair «fitr tty • 
•ton^iiSoat how n bar MMtf BMBy ^ 
■icat4 tiM AUiknn Btnta nif • 



Jtfi 



«i. S nMttly lti#t Cbtt JtifttMi m 
U tmU9 U • fNtt f Itio «• bt 



mm Cbttit t» fttif «t itto 
iO*M fMlly !• lfvt«ltfiMltttiB*« 



•ilrlinltotot Ittn iN* 

- u 



- 



■•ISr liCbfatB litt 



ERIC 



••I 



S3 



•'Ik? » . 



